
		Child’s Name:  	ID 
Behavior Support Plan
	TARGET PROBLEM BEHAVIORS:
Definition of the behaviors we want to address in treatment
(Topography)

	Behavior 1:
	





	Behavior 2:
	





	Behavior 3:
	





	Behavior 4:
	





	PERCEIVED FUNCTION(S):
The cause of target behaviors

	Behavior 1:
	





	Behavior 2:
	





	Behavior 3:
	





	Behavior 4:
	





	PREDICTORS/ TRIGGERS FOR PROBLEM BEHAVIORS:
Situations that may cause the behaviors to occur more frequently
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	DATA COLLECTION:
How to track progress of problem behaviors

	Acronym
	What It Stands for
	Definition
	Examples

	A
	Antecedent
	Cue or trigger that occurs right before the behavior takes place
	■ 
■ 
	Being told what to do Not getting what the child wants

	
	
	
	■ 
	Not getting attention

	B
	Behavior
	The target behavior that can be observed, counted, or timed
	■ 
■ 
■ 
	Hitting
Yelling
Talking back

	
	
	
	■ 
	Whining

	C
	Consequence
	What occurs right after the behavior; can be positive or negative
	■ 
■ 
■ 
	Time out
Privilege removal Ignore

	
	
	
	■ 
	Reward

	
	
	
	■ 
	Hug/ praise


1) Use your ABC’s to determine the function of the behavior:
■ To escape or “get out of doing” demands
■ To get attention
■ To “get what the child wants” ■ Because it's “self- stimulatory”
2) Determine which behavioral strategy (or strategies) would make the most sense to target the function of the behavior
3) Create/use data tracking forms to track your implementation of the strategy and progress in terms of changes in the child’s behavior
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	PREVENTION STRATEGIES (ANTECEDENTS):
What we are going to do so the behaviors do not occur in the first place

	STRATEGY
	SPECIFIC DETAILS
	DATE INITIATED
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	REINFORCERS:
Items or activities that are motivating to the child

	Primary Reinforcers
	




	Social Reinforcers
	




	Tangible Reinforcers
	




	Activities/Privileges 
	




	Token Reinforcers
	






Additional Notes About Reinforcers:
Reinforcers work best if:
■ Access to the reinforcer is limited except in the context of the behavioral contingency
■ The child really wants to work for the reinforcer
■ The reinforcer is given ONLY when the child successfully completes the behavior
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	REINFORCEMENT STRATEGIES:
Ways to provide your child with rewards for good behaviors

	STRATEGY
	SPECIFIC DETAILS
	DATE INITIATED
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	OTHER CONSEQUENCE STRATEGIES:
What to do AFTER the behaviors occur
	

	STRATEGY
	SPECIFIC DETAILS
	DATE  INITIATED
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	TEACHING STRATEGIES:
What we are going to teach the child so the behaviors do not occur

	STRATEGY
	SPECIFIC DETAILS
	DATE  INITIATED
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	SUPPLEMENTAL SESSIONS:
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	MAINTENANCE/ GENERALIZATION:
How to MAINTAIN low rates of problem behavior in all environments



Tips for Maintaining Behaviors:
1. Continued reinforcement is important in maintaining a behavior.
2. Fade reinforcement of the new skill to a more realistic reinforcement schedule.
One way would be to move from reinforcing a behavior every time to reinforcing a behavior every third or fifth time; this would be an example of intermittent reinforcement.
Another way to provide reinforcement less often is to use delayed reinforcement, which means you reinforce a behavior not immediately but after a certain period of time.
Tips for Promoting Generalization of Skills Across Settings and People:
1. New skills are more likely to be generalized if they are reinforced across different settings.
2. It is helpful to use reinforcers that naturally occur in different settings.
3. If a situation is too different from the one the skill was learned in, sometimes the new skill will not generalize to the new situation.
4. Finally, make sure a problematic behavior is not being reinforced in situations outside of the home.
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	FUTURE CONSIDERATIONS:
Strategies that can be implemented in the (near) future

	

	STRATEGY
	SPECIFIC DETAILS
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